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The EIU Best Practices programme is one of APCEIU’s efforts to share diverse

experiences, practices, and approaches to bolster EIU and GCED which can
inform and inspire education professionals who wish to design and implement
policies, activities, and educational programmes on EIU and GCED. A total of
43 EIU Best Practices has been published and disseminated around the Asia-Pa-
cific region and beyond since 2006. This year, three new cases are added to the
series with the series number 44, 45 and 46, which include a classroom based
programme, afterschool programme, and professional development programme
for teachers.

In the past few years, APCEIU has encouraged the participants of its capaci-
ty-building programmes to share their experiences and stories of promoting EIU
and GCED through this series. At the end of each training workshop organized
by APCEIU, participants present their own action plans to implement EIU and
GCED after returning home. This publication shows the continued commitment
and endeavors of APCEIU’s training alumni to carry out EIU and GCED after
the completion of the workshops. In fact, the three EIU Best Practices 2017 are
the outcomes of the action plans established by three participants of APCEIU’s
Asia-Pacific Training Workshop on EIU (APTW) in 2016.

The EIU Best Practices Series is unique in that it provides insights into how EIU/
GCED is interpreted and put into practice in different contexts by those who
are at the forefront of education. Although each case is set in different location
and institutional background, others can draw practical ideas and observations
and learn from the case contributors’ experiences, challenges they faced, strategies
used, and lessons learned while striving to overcome those challenges. I hope that
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the EIU Best Practices will continue to serve as a useful reference for educators,
policymakers and practitioners, who share a strong commitment for EIU and

GCED.

Lastly, I would like to convey my deepest appreciation and congratulation to
Mr. Widyamukti Arif Wicaksana, Ms. Elvira Sarsenova, and Ms. Lucy Oliver
Fernandez for their continuing efforts to promote EIU and GCED, and creating
a synergy effect among themselves by encouraging each other and sharing ideas,
which I believe contributed to the successful publication of the EIU Best Practic-
es 2017.

October 2017

Z?fogcé‘%/

Utak Chung

Director
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EIU Best Practices is...

APCEIU has been committed to the promotion of Education for International
Understanding (EIU) since its inception, in line with one of the pillars of
education “Learning to Live Together.” EIU is a UNESCO initiative to promote
a Culture of Peace through education, which is central to UNESCO’s mission.
EIU aims to foster global citizens with values, attitudes, knowledge and skill
sets necessary for learning to live together and overcoming racial, cultural, and
religious conflicts. In the recent years, this mission has been reaffirmed by the
adoption of the Sustainable Development Goals (SDGs) and Education 2030.
The SDG-4 and the accompanying Target 4.7° highlights the importance of
promoting global citizenship education (GCED).

APCEIU launched EIU Best Practices in 2006 to encourage and support
educators, scholars and activists who wish to promote EIU and GCED by
collecting and sharing success stories and lessons learned in promoting EIU/
GCED in different social and cultural contexts. The EIU Best Practices aim to
provide practical ideas and insights on how to design and implement EIU and
GCED by sharing specific examples and practices carried out by practitioners
on the ground.

The programme is conducted through the following steps: 1) Call for
applications: APCEIU sends announcement letters along with application
forms and guidelines to the National Commissions for UNESCO, UNESCO
field offices, and APCEIU’s partner institutions; 2) Screening and selection:
Submitted applications are reviewed by the Screening Committee, who select
the three best practices; 3) Field visit: APCEIU staff undertake field visits to
the programme sites of the selected cases to conduct field observation and
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interviews, and provide selected applicants with the guidelines for the final
report; 4) Case presentation and award ceremony where selected applicants
present their cases and receive the EIU Best Practices Award at one of
APCEIU’s international events; 5) Submission of the final reports: Selected
applicants submit the final reports to APCEIU based on the guidelines; and 6)
Publication and dissemination: Final reports are published and disseminated
on and offline.

APCEIU encourages educators, scholars, and activists to apply and share their
diverse experiences and perspectives. It is hoped that the EIU Best Practices
will continue to inspire and inform practitioners, generate meaningful
dialogue, and serve as useful materials for those who are committed to
promote EIU and GCED and contribute to building a more just, peaceful,
and sustainable world.

» Target 4.7: By 2030, ensure that all learners acquire knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable lifestyles,
human rights, gender equality, promotion of a culture of peace and non-violence, global citizenship and appreciation
of cultural diversity and of culture’s contribution to sustainable development.

EIU Best Practices 2017 No.45




Contributo

Ms. Elvira Sarsenova
Teacher

Miras International School

Elvira Sarsenova is a Russian Language and Literature, and Russian Language
Acquisition teacher. Since 2012, she has worked at Miras International School,
a private school in Astana, Kazakhstan. At Miras, she manages Service and CAS
(Creativity, Activity, Service) activities in the Primary, Secondary and High schools,
and contributes to the school’s service programme curricula. She has also developed
a variety of workshops devoted to Global Citizenship Education (GCED), thinking
maps, and quality reflection professional development. Working in a UNESCO
accredited school, she has also created a programme that integrated Sustainable
Development Goals and World Charity Days. Elvira is devoted to learning about
best educational practices and sharing her research experience in reputable journals
and magazines. In her master’s research, she examined adolescents’ axiological
educational activity, which served as the basis for the creation of the GCED after-
school programme. She is currently pursuing a Ph.D. in the field of Educational
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Summar

School becomes a platform for learning the life skills that guarantee peace and
tolerance. To be an active citizen, one must be an open-minded learner. In this
case, we might describe critical thinking as the essential ability of engaging
in reflective and independent thinking; this is one of the skills that must be
developed in the academic realm. In uniquely powerful ways, the study of
literary masterpieces can prepare our students for meaningful lives. When we
read, we expand our horizons by critically questioning and thinking. Literary
masterpieces zoom in on symbols and connections between the individual and
the global, the national and the international, the past and the present. To help
students enjoy the benefits of literary education, Miras International school,
Astana in Kazakhstan initiated an after-school activity called “Learning to live
together through Literature and Critical Thinking” or 3ES Pro (Encourage,
Explore, Experience). This programme promotes values of global citizenship
and sustainable development, such as peace, tolerance, support, equality, and
connections. By highlighting the various perspectives in literary masterpieces,
diverse cultural traditions, and teambuilding activities from various countries,
it instructs students in the concepts of global citizenship and Learning to Live
Together. Positive feedback and successful student-initiated projects motivate
students to expand their projects and devote greater effort to the promotion of

global citizenship.
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1. Introduction and Background

Base for implementation

The "Learning to Live Together through Literature and Critical Thinking"
programme was based in the context of national and school needs. Over time,
government policies have shaped the pedagogical strategies educational institutes
must employ. As a young independent country, the Republic of Kazakhstan is
highly interested in raising active, modern citizens who respect the values of
other cultures but maintain the heritage of their motherland. The establishment
of the Kazakhstan-2050 strategy changed the education system in major ways.
Since 2011, the Kazakhstani educational model requires schools to implement
innovative pedagogy focused on integration into the international community,
awareness of human needs, and fostering citizen responsibility. In addition, since
there are around 130 different ethnicities living Kazakhstan, it is significant to
include learning peace and multicultural dialogue in our curricula within the

context of the new national strategy.

Miras International School is a pioneer in the implementation of quality
education based on the integration of International and National educational
standards in Kazakhstan. The school aims to foster life-long learners in a
challenging and supportive environment. It is accredited by International
Baccalaureate Organization, which aims to develop inquiring, knowledgeable
and caring young people who are motivated to succeed. Since being accredited
as a UNESCO School in 2001, teachers at Miras have devoted themselves
to education of young leaders who understand and share values of global
citizenship. We strive to develop students who will build a better world through
intercultural understanding and respect. Our students come from more than
20 countries and everyone feels comfortable and supported in the warm school
atmosphere. The international teachers work to nurture cross-culture dialogue
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and learning of different values. Many students successfully study abroad and
become valuable contributors to the international community. As a Language
and Literature teacher, I focus on fulfilling my teaching practice to make students
feel comfortable in foreign countries, understand and value differences, recognize
gender equality, and be active citizens and life-long learners.

Participation in training workshops on Global Citizenship Education

My programme provides students an intellectual journey and encourages them
to become contributors to sustainable development and peaceful living. My visit
to APCEIU in August 2016 remains a great source of inspiration for me. The
highly professional facilitators expanded our understanding of global and local
issues and raised questions about the present-day impact of various historical
factors. This training spurred my personal and professional growth, strengthened
my mind, and gave me the ability to think outside the box.

Visiting the Demilitarized Zone (DMZ) Peace-Life Valley in Inje, Gangwon
Province was also an inspirational experience and that place became a symbol
for me of the fragility of peace. A brittle agreement between nations and military
powers is all that separates brothers and sisters of the same nation. I took a
stone as a symbol of peace from the territory of the 4th Tunnel, and I show
it to my students and colleagues. I began my first lesson after returning from
APCEIU showing the stone to my teenaged audience and asking “what can this
stone symbolize?” This small stone as a symbol of fragile peace that we all are
responsible for allowed students to think about and share their own symbols or
understanding of peace. That was my first goal when planning the programme—
to teach the common human values that we are not only responsible for
ourselves, our families, our school communities, but also the wider world. When
I analyzed the possible ways of teaching and stimulating student interest in these
common values, I conceived of a programme that would teach students about
cultures and beliefs other than their own and thus allow them to understand and

experience other systems of living, traditions, and customs.

In September 2016, as an APCEIU alumnus, I was invited to take part in
a training workshop to promote Global Citizenship Education (GCED) in
Central Asia, where I collaborated with the colleagues and experts to research the
problems of global education in Central Asian countries. This workshop gave me
an overview of the local problems in Kazakhstan and in other Asian countries,
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and provided me with ideas for overcoming them. Although Kazakhstan is a
country with a long history and rich culture that we need to preserve as national
heritage, we still face widespread misunderstanding or rejection women’s rights,
and issues related to gender identity and equality that need to be addressed if we
want develop our country in a sustainable manner. This was another important
reason that I created my programme: To help students understand the problems
facing our nation and the world.

Designing an after-school programme for teenagers

One issue I encountered in creating my programme was determining the
appropriate age level of participants. Listening to young people express their
views about learning to live together may help us better understand what
teenagers know or do not know about GCED

concepts and make the information more widely ‘ ‘

available to the community. Before planning
Listening to young

people express their
views about learning to
live together may help us
better understand what

the programme, I researched methodologies for
teaching adolescents. I was surprised about the
lack of clear examples of effective pedagogies to
teach teenagers. The teenage years are special

because teenagers are already mature enough teenagers know or do
to understand the needs of the community; not know about GCED
moreover, they have the energy and enthusiasm concepts and make

to create plans to address those needs and engage the information more
the community. However, they still require widely available to the
more guidance, support, and information about community.

how to best meet community needs. ,

Another important step in developing the programme was determining the
programme format. Since Miras International School follows two curricula,
adhering to both national Kazakhstani and International Baccalaureate
requirements, integrating an additional lesson into the daily schedule did not
seem to be viable; it might have overloaded students and repelled them from the
programme. Therefore, establishing the programme as an after-school activity
turned out to be the most reasonable idea to avoid schedule overloading and
conflicts with academic examinations. However, the lack of time was not the only
reason I chose to design an after-school programme. After-school activities help
students develop a variety of skills that cannot be fully explored during lessons.
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They offer opportunities for students to learn new skills, explore potential
talents, receive support in areas they need to improve, make friends, and form
relationships with supportive adults. These experiences will help them to build
confidence, and grow into more positive and self-assured adults. The after-school
activity is also a good way for students to relax in a more comfortable and less
official atmosphere after six hours of study.

While the plan to establish the after-school format seemed very practical, I still
faced several challenges. First, because participation required energy, inspiration,
and independent critical research after a hard school day, I had to find ways
to motivate and encourage students to attend the after-school programme. To
achieve this goal, I organized a school-wide presentation about the programme.
I started my presentation with the question “Do any of you want to be global
leaders?” After I received some positive replies, I asked, “Do any of you want to
learn how to make peace, foster cultural dialogue, and develop skills you can use
for your entire lives?” In my presentation, I tried to show students the outcomes
of participation in "Learning to Live Together through Literature and Critical
Thinking" and the life skills they can learn from participating,.

In addition, to engage the largest number of students, I included a variety
of active-learning strategies for each unit of the programme. I believe that to
become confident leaders, students needed to step out of their comfort zones,
which is why I employed transformative pedagogy, including dramas to evoke
feelings, reading out loud activities to master voice tone and presentation skills,
and collaboration activities to teach social skills. I also built activities based on
the notion that we only learn new things if we step outside our comfort zones.
However, I also did not want students to fear being in new circumstances, so I
also included reflective writing exercises when I asked students to brainstorm
answers or provide final feedback. I had one student who did not want to share
his questions with others orally, and I allowed him to use written questions until
he got used to the other participants. Using varied active-learning strategies may
be key in helping individual learners see concepts from multiple perspectives,
which is the goal of the programme.

It was important that students had opportunities to share their opinions and

that others did not interrupt them even if their ideas, questions, or answers
contradicted the principles being taught. For this age group, teachers should
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not be the center of the class/discussion; instead, they should manage the
conversation by prompting or questioning students in various areas. Rather than
punishing or excluding students, teachers should facilitate conversations and
open friendly dialogues.

Using literature to foster critical thinking and cultural dialogue

I designed "Learning to Live Together through Literature and Critical Thinking"
according to pedagogical principles of GCED, which requires that such
programmes be integrated into the curricula and interdisciplinary teaching.
Students can use the skills they acquire during the after-school activity, including
literary analysis and critical thinking strategies, in other areas of study, such as
History, Geography, and Language. Active citizenship requires active and open-
minded learning. In this context, we might ‘ ‘

describe critical thinking as an essential ability

to engage in reflective and independent thinking Reading enables us to
and this is one of the skills that students must look at symbols and
develop to succeed in the academic realm. In connections and in so
uniquely powerful ways, literary studies can doing helps us realize
prepare our students for meaningful lives. When the importance of hidden

meanings. Literature
also links us to our own
history and the histories

. . . of others.
symbols and connections and in so doing helps ,

we read, we learn to see between the lines and
expand our horizons by critically questioning
and thinking. Reading enables us to look at

us realize the importance of hidden meanings.
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Literature also links us to our own history and the histories of others. I always
tell my students: “If you want to know the culture of others, start reading their
Literature”. Literature and critical thinking can help students address human
nature and understand the convictions they hold.

In summary, "Learning to Live Together through Literature and Critical
Thinking" is an after-school programme based on, and aiming to augment, the
school’s educational requirements. Students who participate in the programme
have the opportunity to develop their collaboration and social skills in the
supportive, relaxed, and fun atmosphere that characterizes after-school activities.
While the programme included curricular elements such as reading literary
masterpieces and increasing literacy and spelling, students understood the values
of global citizenship and its connection with the school curricula and everyday
life. In this programme, students gain the opportunity to combine life-skills that
they can utilize in school and after school to become leaders and careful listeners.

2. Description of the Programme

Goals and objectives

The "Learning to Live Together through Literature and Critical Thinking"
after-school programme assumes students learn to live together through the
two specific processes: the “discovery of others” and the “experience of shared
purposes”; these processes lead to the development of competencies including
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empathy, cultural sensitivity, acceptance, communication, teamwork, and

leadership.

In fact, we do not need special events to discover each other; we are able
accomplish this through our daily routines.
For me, as an educator, a successful peace ‘ ‘

programme focuses on providing students
| expect you cannot

imagine allowing
students who could not
read, write, or count
to graduate. Yet, every
year students graduate
without ever learning

the skills they will need to get along with
others, solve problems, stop conflicts, respect
differences, value diversity, and contribute
positively to their communities. I believe that we
need to teach students that peace, justice, and
equality are not utopian dreams but achievable

ideals that we can contribute to broadly and the principles of living
enact in our lives. Every year, students graduate together, peacemaking,
from our programmes, receiving our certification and conflict resolution.

of their study achievements in Mathematics,

Languages and Science. This is what our society , ,
values and we therefore encourage students to

take pride in these achievements. I expect you cannot imagine allowing students
who could not read, write, or count to graduate. Yet, every year students graduate
without ever learning the principles of living together, peacemaking, and conflict
resolution. In this respect, the "Learning to Live Together through Literature and
Critical Thinking" programme aims to:

* Explain to students the concepts of global citizenship on and learning to live
together through the perspectives of literary masterpieces, diverse cultural
traditions, and teambuilding activities based on the examples from a variety of
countries;

- , . . .

* Promote participant’s understanding of Education for International
Understanding through lectures and independent research;

* Provide daily opportunities for students to articulate and share the topics
around EIU through presentations of final outcomes;

* Encourage students to demonstrate their understanding of global citizenship in
practical actions based on analyses of local needs.
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Since this after-school programme also aims to help students develop both
necessary life skills that they can use outside of the school and academic skills (such
as the ability to read critically) that they can use in their studies, the learning
objectives are the following:

* Compare different cultures and pieces of literature by applying the EIU
conceptual framework in reading activities focused on notions of peaceful
living and tolerance;

* Experience cultural and historical diversity to produce positive attitudes toward
national and cultural diversity through inquiry-based activities;

* Strive to develop understanding of basic human needs by examining national
and international contexts and considering ways to meet these needs;

* Encourage creative and critical thinking in activities and daily life;

* Encourage students to enact true global citizenship.

The target group for this project is teenagers aged 14 to 17. Some of our students
came from different countries and some shared nationalities, but they were
motivated to explore other cultures. When the after-school programme began
in the beginning of the academic year in September, around ten students from
different grade levels voluntarily joined the programme. During the year, as
the intensity of after-school programme and depth of our studies increased and
students had other work to do, the number of students decreased to six.

Programme structure
This after-school programme consists of two main parts: a teacher-led part and

a student-led part. The teacher-led programme includes three units that each
last for one month. During the fourth unit, which last for two months, students
must widen their understanding of GCED while exploring the needs of the
community and how they can contribute to meeting these needs. In the final

step, students present their research findings to the chosen audience.

In all of the programme’s units, my first step in presenting a problem is called
“Encourage”. In this phase, I highlight the existence of a problem and give
students the opportunity to talk and discuss relevant issues. For my first lesson,

designed to establish the strong relationships and ice breaking activities between
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students, I chose the topic of tolerance. I found a Russian literary masterpiece
included in the school curricula and learned that the literature curricula also
relate to the topic of sustainable development through reducing inequality. I
posted the following quotation from that literary masterpiece "In Bad Company”
by the famous Russian writer, Vladimir Korolenko: “He dreamed that over time,
all kinds of violence will disappear, and the people, as individuals, will become
brothers and sisters. He believed that children and the elderly are dying of
hunger, people of the same nationality, humiliated and even destroyed by people
of other nationalities only in bad company.” Then I asked students to consider
the question: “What is bad company?” V. Korolenko’s literary masterpiece
dramatizes the human prejudices surrounding financial status, employment,
and even national diversity. The author depicts a world in which poor people
or beggars have the status of "bad company". Children are not allowed to talk
with them and the adults keep their distance from the poor out fear of "getting
infected with something shameful". I assigned critical reading activities to
help students understand the importance of tolerance and cultural differences,
appreciate diversity, and promote tolerance within the community. Other units

followed a similar format, utilizing a variety of resources.
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In each unit, the second step involves using problem solving methods and
teambuilding activities to get everyone involved in exploring the problem. For
example, to promote cultural diversity and tolerance, the programme provided
informative presentations about national traditions as well as activities that
gave students the opportunity to demonstrate their views about controversial
issues. The programme aims to involve students from a wide variety of nations,
thereby integrating various perspectives and traditions; in so doing enacting the
principles of living together in a small classroom, and then applying these skills
in real life. Another challenge is to create an atmosphere in which everyone
feels equally valued and important. Sometimes teenagers do not want to listen
to each other, mainly because of the differences in their opinions and cultural
backgrounds. This prompted me to create the “Explore” step (the second step)
in which students give presentations about their own cultures and traditions,
allowing other participants to “feel and touch” the values and customs of other
nations. Another challenge is language. Not all of our students speak and
understand English at a high level (we have students from India, France, Korea,
Russia, and Kazakhstan), so I created the programme’s last step, “Experience”. In
this step, students participate in teambuilding activities, sharing their emotions
to build better relationships and understand one other. During this step, students
also may raise different sustainability issues, and share their feelings. Together,
these steps get students involved in the programme and help them become
constructive contributors to its development. In my experience, students are
very happy to share their culture and listen to others’ opinions. A more detailed

description of the activities for each unit is provided in Annex A.

The second part of the programme is devoted to helping students expand their
understanding of global citizenship through independent research. To support
this research, students are provided with the “What is your global citizenship?”
diary (see Annex B). This diary is designed to support and lead student to
research community problems or needs, and help them present their goals
visually. The main goal of this activity is to motivate students to be active citizens

and to encourage them to explore the community needs and the ways they can
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address those needs. Therefore, the programme focuses on the final project more

than individual lessons.

The final project: Map of Astana
On the final stage of the programme, the scale of the project expanded to the

national level when the students initiated "Map of Astana" project. In relation
to the SDG 11: Sustainable Cities and Communities. The project was created to
support hospitality development in Astana. Astana, as a young and attractive city,
lacks tourist maps with the sightseeing and logistical information like directions

to buses, survival vocabulary, and service numbers.

The project was a product of activities in which students explored different
types of connections and interdependence between individuals. One of the
activities demonstrated the relationships between different individuals in the city
of Astana. A group of students adopted a variety of roles, such as international
tourist, local tourist, resident, taxi driver, and tour guide. Students then play
acted various possible scenarios for individuals in these roles. For example, they
acted out a scenario in which an international tourist comes to the city where
no one speaks his language. At this time, all other participants sat down, leaving

the student playing the role of the international tourist standing alone; he then

described his feelings and thoughts.

A French student added that there were no tourist maps available, which made it
difficult for new comers to get oriented in the city. The students came to realize

that Astana is a young city and international tourists did not have any maps to
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help them undertake independent excursions. Driven to contribute to SDG 11,
students proposed the creation of a tourist map of the city that would include
emergency information and survival vocabulary to make it easier and safer for
visitors to navigate the city. Students felt it was important to bolster the city’s
appeal to tourists to ensure the sustainable development of relations between
local and international communities, demonstrate the city’s beauty, and boost the

local economy.

Students conducted field trips around the city and sketched out directions to
transfer to the map. Students then created a development plan and attended
extracurricular lessons to learn how to use an image editing software to draw
the map. After that, they developed three different designs and considered the
strengths and limitations of each version. They consulted with a publishing
agency about the inclusion of user friendly and visually appealing information
on the map. Students also designed a special stand for distributing the map in
the city. To help visitors better understand the local context, students included
survival vocabulary, emergency contacts, bus directions, and key information

about sightseeing locations.

@EBaLl

Map of Astana

A The Map of Astana developed by the students
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3. Reflection and evaluation

Success factors and constraints

The importance of the programme was that it gave students the opportunity
to explore cultural diversity and peaceful living in a global community. Critical
thinking methods were at the heart of the programme and made it possible for
students to evaluate topics around global citizenship and sustainable development
from various perspectives. The programme also represented cultural diversity
through various pieces of literature or video resources and activities. The country
research also gave students the opportunity to learn about the traditions and
culture of other people, which strengthened the relationships between students
and helped build a more close-knit community. Teambuilding activities
supported students to learn how to collaborate effectively and actively engage
in the learning process. Each lesson highlighted the vital aim of achieving the
Sustainable Development Goals. Since the programme aimed to inspire students
to demonstrate their global citizenship, it culminated with students launching an
important and useful project for the city community.

In fact, this project became very popular in Kazakhstan. The uniqueness of the
project was that there were no printed tourist maps in the city of Astana. The
national magazine “WE” interviewed students and promoted their volunteer
project. The students also received the official support of national company
EXPO-Astana 2017, the UNESCO Department of the national Eurasian
University and the Kazakhstan Ambassadors

Club. The national company EXPO-2017 ‘ ‘

suggested publishing the map and distributing it
&8 P 8 P & The students had the

opportunity to apply their
understanding and the
results of their learning
from the classroom

in ofhicial boutiques. The students were invited
volunteer at the national exhibition during
the EXPO. The city hotels called and asked to
purchase the map. A small project that initially

involved six students drew the attention of the to engage real action

media and government and had an impact on beyond the confines

the city of Astana. of school--they shared
their knowledge with

While taking part in the project, the students had their families and the city

the opportunity to apply their understanding and community.

the results of their learning from the classroom to ,
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engage real action beyond the confines of school--they shared their knowledge with
their families and the city community. Through their real-world actions, students
demonstrated their understanding of global citizenship. They also improved their
leadership skills while creating their projects and collaborating in team-building
activities. The programme cultivated an inclusive and warm atmosphere among
students from different cultures. Students also mastered skills in public speaking,
performance, and brainstorming during the programme—skills that they can apply
in future lessons or in real life.

Parents also became interested in the project during the final stage. They
supported the students as they implemented their ideas and gave advice regarding
the product’s development. Parents contacted me to ask for clarification and
contribute to project planning. They also supported students in contacting
publishing agencies, which was initially an obstacle for students because they did
not know reliable agencies who could understand the idea. Meanwhile, parents
also suggested ideas for promoting sustainable development in their fields—ideas
that can potentially develop into large scale projects in the future. For instance,
one parent decided to organize free hairdressing training workshops for women
from orphanages and rural areas, contributing to SDG 8 : Decent Work and
Economic Growth. Another parent, who was interested in promoting sustainable
development using her role as a leader of psychology courses for women,
suggested implementing SDG 3: Good Health and Well-Being, by providing a

special educational course for community members.

The school administration was also interested in the project. When the final stage
of the project was completed, the students were awarded the “Best UNESCO
Republican Project” and presented their "Map of Astana” to the administration.
The administration then published pictures of the students around the school,
congratulating their achievement. At the final assembly held at the end of the
academic year, students received congratulations and certificates from the Head
of the school in front of parents, other students, and the administration. The
school website also published the students' project and pictures to promote the
students' contributions.

The after-school programme and student project did not receive much support

from teachers in the beginning, because the teachers were generally overloaded
and did not want to be involved. However, we would have definitely benefited
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from collaboration with the Geography teacher, who could have supported
students' work in creating a high quality map. Students could have also benefited
from IT lessons regarding the adaptation of the map for online applications
and learning how to use an image editor software. Moreover, since the map
was developed in English and Russian, proofreading from the English teacher
would have benefited the project as well. After the project became popular and
others learned that this programme was selected as one of the EIU Best Practices,
language teachers offered their support to translate the map into Kazakh and
French. In this regard, this project certainly has a potential to be an inter-
disciplinary programme.

Some comments from the students

“We do believe in importance of Global Citizenship Education as the guarantee
of a peaceful, equal, and high quality education for all. Being a global citizen for
us means a sense of belonging to humanity, demonstrating empathy and respect
for differences and diversity.”

“I think, we reached our goals: we created a tourist map of Astana, demonstrated
active global citizenship and contributed to the sustainability of the sustainable
and community through the participation in EXPO. We also have plans to
develop the project in future. We are planning to develop the map for the special
needs people and offer commercial space for fundraising.”

““We are all global citizens and responsible for a peaceful world'— this was the
phrase with which we started our lessons. Our teacher taught us how to be better
versions of ourselves. Each of us grew to become responsible and active global
citizens who are strong enough to face challenges and solve problems.”

““We are here to create a better future’ is my motto after participating in the
Learning to Live Together programme. Living in a multi-culture environment,
we learned how to respect our diversity by coming to understand what unifies
us. Ms. Elvira believed in us when we stopped believing in ourselves. Balanced
support inspired us to establish new personal goals.”
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4. Way Forward

A primary strength of this programme is that it will continue to improve as it is
revised. It will remain as an after-school programme with the added involvement
of ICT and Geography teachers. At the same time, the establishment of the
"Global Citizen Award” will take place at the end of academic year during the
school-wide assembly. To establish the award, I'm designing an introductory
lesson about the attributes and characteristics of global citizens with more
experienced after-school programme graduates and a checklist of those attributes.
New participants in the programme will create a self-development plan and
keep Global Citizen Diary to assess their strengths and knowledge of global
citizenship; then, once they complete the programme, they will undertake
another self-assessment.

The inclusion of quality reflection is a crucial part of the programme that attests
to the students’ understanding of global citizenship and development of skills.
I plan to make this reflection an online visual portfolio where students can
upload photos, writing, and research outcomes from their projects. This visual
diary will be a part of a student-led conference where students will present their
achievements to their family, peers, and teachers. The best online portfolios will
be published on the school website and featured on the school TV.
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"Map of Astana" can be also promoted and sold commercially. Students can
also continue developing their project through next year. The first graduates of
the after-school programme want to continue the development of their "Map
of Astana" project and adapt their map to make it usable for people with special
needs. This year, under my supervision, students will establish a more advanced
plan to create a tourist map for blind people. Students have already contacted a
company that provides audio materials for tourists.

Additionally, in collaboration with a training center for women, students
planned a brand-new project that seeks to fulfill Sustainable Development Goal 4:
Quality Education. This special programme will integrate ICT and psychological

education for women of all ages.
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Annex B

WhatisYour Global iensip Diay
What is your
Globsl
citizenship

TRoad to understanding myself and others

¢
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itizenship
Education

What I want to know I have questions about
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Now think what you are passionate about. Catalogue your interests, skills and talents.

I am interested in

My skills

. My passion
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Write your feelings

Write negative influence of this system on you

‘What actions can we utilize to improve the system?
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What happened? How do I feel?

Any ideas? Can I stand it alone?
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My global essential planning
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Here | am

Here | start [ )

| want to be!
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Investigating Diary Notes
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EIU Best Practices 201
Case Presentation and

Award Ceremon

The three awardees of the EIU Best Practices 2017 were invited to present their cases at
the 2™ International Conference on Global Citizenship Education: Platform for Pedagogy
and Practice, co-organized by APCEIU and the Ministry of Education of the Republic
of Korea in partnership with UNESCO in Seoul, Republic of Korea from 13 to 14
September 2017. The event gathered more than 400 educators, policy makers, scholars,

and young people from 60 different countries.

The EIU Best Practices 2017 Case Presentation and Award Ceremony was held as a special
session during the conference. The EIU Best Practices Award certificates were conferred to

the awardees by Dr. Utak Chung, Director of APCEIU. The three awardees and titles of

their best practices were:

Awardee Best Practice Title

Mr. Widyamukti Arif Wicaksana (Teacher, Nizamia

Andalusia Primary School, Jakarta, Indonesia) The Children Film Festival for Peace

Ms. Elvira Sarsenova (Teacher, Miras International Learning to Live Together through Literature and
School, Astana, Kazakhstan) Critical Thinking: Encourage, Explore, Experience

Ms. Lucy Oliver Fernadez (Lecturer, National

Institute of Education, Singaporc) Student Voice in Curriculum Development

The case presentation was moderated by Professor Soon Yong Pak from Yonsei University,
Korea. This session allowed the awardees to share their practices and experiences with

other GCED practitioners and experts from around the world.
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